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Abstract: This study aimed to develop and evaluate an interactive local wisdom based e-

book integrated with the Environment Augmented Reality Learning System (EARLS) to 

support tolerance-oriented learning among elementary school students. EARLS is 

conceptualized as a pedagogical framework combining contextual cultural narratives, 

augmented reality based visualizations, reflective tasks, and collaborative learning 

activities to foster respect for diversity and cooperative behavior. A research and 

development approach based on the Lee and Owens model was employed, involving 17 

fifth-grade students in a public elementary school in Indonesia during the field 

implementation phase. Tolerance was assessed through structured classroom observations, 

students’ performance on learning tasks, and pretest–posttest outcomes related to tolerance 

concepts. The findings indicate that the e-book demonstrates high feasibility and 

practicality, with moderate effectiveness reflected in improved student engagement and 

tolerance-related understanding. Beyond product validation, this study contributes 

theoretically by operationalizing EARLS as a culturally grounded augmented reality 

framework for character education, providing empirical insight into how local wisdom–

based digital media can support tolerance development in primary education. However, 

results should be interpreted cautiously due to the small sample size and the one-group 

pretest–posttest design, which may limit generalizability. Future research involving larger 

samples and comparative designs is recommended to examine the broader applicability of 

EARLS-based local wisdom digital learning. 
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INTRODUCTION  

Tolerance is increasingly critical in elementary education, especially in culturally 

diverse classrooms where respectful interaction is expected (Dunham & Oti, 2025; 
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Casmana et al., 2023). In Indonesia, it is a core value in character education, yet its 

implementation is often implicit, with students frequently showing low tolerance behaviors 

due to learning practices that prioritize cognitive achievement over reflection and 

interaction (Lestari et al., 2023; Lovren & Jablanovic, 2023). Teachers face challenges 

translating abstract tolerance values into engaging, age-appropriate experiences, and 

studies tend to emphasize normative expectations over actionable strategies (Zakso et al., 

2021; Xu et al., 2023). This highlights the need to revitalize learning plans and 

instructional media, enabling students to practice tolerance through context-rich, 

experiential activities such as storytelling, guided reflection, and collaborative discussion 

(Huang et al., 2024; Aderibigbe et al., 2023). 

To address these challenges, learning planning and content can be linked to daily-

life stories that illustrate tolerance, with collaborative activities such as group discussions 

enabling students to demonstrate cooperative behavior, respectful communication, and 

active problem-solving (Lin et al., 2022). However, existing approaches rarely integrate 

these contextual and collaborative strategies into systematically designed digital learning 

media (Franco et al., 2012; Sofna et al., 2024) to support tolerance development among 

young learners. Previous research shows Pancasila education materials can cultivate 

students’ tolerance by 53.6%, fostering harmony, respect for diversity, and personality 

development, while enhancing emotional, analytical, and participatory skills in learning 

activities (Prasetyo, 2023; Bayu et al., 2025; Kwangmuang et al., 2024). 

Teaching tolerance faces multiple challenges, including students’ diverse 

backgrounds and learning styles, time constraints, overly theoretical Pancasila content, and 

gaps in digital media quality and relevance (Putra & Kurniawan, 2021; Beyer & Brese, 

2024; Feng et al., 2025; Siswanto et al., 2024; Ihsan & Fatah, 2021; Owen, 2017). 

Conventional learning tools, such as boxes, monopoly games, picture cards, and 

information boards, often fail to engage students, support reflection, or contextualize 

tolerance due to limited teacher competencies (Ormond & Vietti, 2022; Diana & Chairiyah, 

2021; Huangfu et al., 2025). Observations in Malang show that, despite most students 

scoring above 75, frequent conflicts indicate a gap between conceptual understanding and 

behavior (Chen et al., 2023; Firman & Efendi, 2023; Imawan et al., 2023). Predominantly 

lecture-based instruction with minimal interactive media and weak links to local wisdom 

restricts independent learning and engagement. These issues highlight the need for 

teaching materials and media that integrate visualizations, contextual examples, and 

interactive strategies to foster concrete, tolerance-oriented learning experiences (Ridder, 

2017; Robinson, 2020; Asencios-Trujillo et al., 2024).  

The solution is to develop interactive multimedia teaching materials, incorporating 

images, videos, sounds, and augmented reality (AR), to enhance engagement, 

contextualize content, and improve student outcomes (Ongor & Uslusoy, 2023; Halvoník 

& Kapusta, 2020; Chang et al., 2023; Panciroli et al., 2023). E-books integrating 

indigenous knowledge and local wisdom, such as Malang’s Panji Malang, foster empathy, 

cooperation, and respect while promoting experiential tolerance learning through narrative 

scenarios, reflective questions, and collaborative tasks (da Silva et al., 2024; Sakti et al., 

2024; Asmayawati et al., 2024). Grounded in the broader Panji tradition recognized as 
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Southeast Asian cultural heritage, AR-based materials provide realistic visualizations that 

support students’ love for their homeland and tolerance of diversity in elementary 

education. 

 

METHOD 

This study employs a research and development (R&D) approach using the Lee & 

Owens Model, with a descriptive pre-experimental design to evaluate the feasibility, 

practicality, and impact of the developed e-book on students’ tolerance-related behaviors 

(William W. Lee & Owens, 2004). The model emphasizes interactive multimedia 

development for technology-based media in elementary schools, beginning with need 

assessment and front-end analysis to ensure solutions align with user needs (Aka, 2019; 

Kuswandi et al., 2022). This approach allows the e-book to be integrated with Learning 

Management Systems (LMS), supporting accessible e-learning anytime and anywhere 

(William W. Lee & Owens, 2004). 

 

 

Figure 1. Multimedia Design Development Procedure 

 

In this study, the Lee and Owens model was operationalized through several 

systematic stages. The needs assessment stage was conducted to identify instructional 

problems related to tolerance learning in Pancasila Education through classroom 

observations and teacher interviews. The front-end analysis stage focused on analyzing 

learner characteristics, curriculum demands, and learning context at the elementary school 

level, which informed the instructional requirements of the developed e-book. The design 

and development stages involved structuring learning content based on local wisdom, 

applying multimedia design principles, and integrating augmented reality features to 

support interactive and contextual tolerance learning.  

The implementation stage was carried out by using the developed EARLS-based e-

book in classroom learning activities, while the evaluation stage focused on assessing 

feasibility and practicality through expert validation and user responses, as well as 

observing students’ tolerance-related learning behaviors during classroom 

implementation. Overall, the Lee and Owens model provided a structured and iterative 

framework that guided the development and evaluation of the EARLS-based e-book in 
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alignment with the research objectives. The stages of research and development of the Lee 

& Owens model are adjusted to the conditions and needs of the local wisdom e-book 

product of Panji Malang to increase the tolerance attitude presented in the following figure.  

 

 

Figure 2. Lee & Owens Model Modified Development Procedure 

 

Data were collected using a mixed-methods approach. Qualitative data came from 

semi-structured interviews, classroom observations of tolerance behaviors, validation 

questionnaires, and documentation of students’ work and learning activities. Interviews 

explored instructional challenges and teachers’ perceptions prior to EARLS-based e-book 

implementation, while questionnaires assessed feasibility and practicality, reviewed for 

content validity. Quantitative data were obtained from pretests and posttests measuring 

students’ understanding of tolerance concepts in Pancasila Education, aligned with learning 

objectives and validated for reliability (Ozkazanc & Yuksel, 2015; Wijayanti & Mundilarto, 

2015). Triangulation of observations, test scores, and questionnaires ensured 

comprehensive analysis, with descriptive quantitative and qualitative techniques applied 

and expert evaluations quantified to determine the e-book’s feasibility. 

 

Vah = (Tse / Tah) x 100% 

  

In this formula, Tse represents the total score obtained from expert evaluation, while 

Tah denotes the maximum possible score that could be assigned. The resulting percentage, 

Vah, provides a standardized measure of the material’s validity, allowing researchers to 

categorize the e-book as highly valid, quite valid, less valid, or invalid. This method 

ensures that the evaluation of teaching materials is both quantitative and comparable across 

different experts, providing a clear and objective basis for assessing instructional 

feasibility. The resulting percentage provides a standardized measure of the material’s 

validity, which is then categorized to interpret the level of feasibility. Table 1 presents the 

validation categories used to classify the e-book based on the Vah percentage. 

 
Table 1. Validation Categories 

Validity Criteria Assessment Criteria 

85.01 – 100.00% Highly Valid 

70.01 – 85.00% Quite Valid 

50.00 – 70.00% Less Valid 

1.00 – 50.00% Invalid 
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Table 1 presents the classification of the validation results for the EARLS-based e-

book based on the percentage scores (Vah) from expert evaluations. Scores of 85.01%–

100% are considered highly valid, indicating the material meets the highest standards of 

feasibility and instructional quality. Scores of 70.01%–85% are classified as quite valid, 

suggesting minor improvements for optimal implementation, while 50%–70% is less valid, 

requiring significant revisions. Scores below 50% are deemed invalid, reflecting material 

that does not meet acceptable classroom standards. This classification provides a clear, 

quantitative basis for evaluating the e-book and guiding refinements to enhance its 

effectiveness in supporting tolerance-oriented learning. 

Quantitative learning outcome data were analyzed to evaluate the effectiveness of 

the e-book using a one-group pretest–posttest design (Asiyah et al., 2023; Yani et al., 

2023), classified as a pre-experimental approach (Creswell & Creswell, 2018). This design 

was chosen to measure changes in students’ learning outcomes before and after the 

intervention in real classroom settings where the use of control groups was not feasible. 

Prior to analysis, pretest and posttest scores were examined descriptively to ensure 

appropriate score distribution for subsequent gain calculations. To illustrate the research 

procedure, the study employed a one-group pretest–posttest design, which allows for the 

measurement of changes in students’ learning outcomes before and after the 

implementation of the e-book. The overall structure of this design, including the sequence 

of pretest administration, intervention, and posttest assessment (Creswell & Creswell, 

2018), is presented in Figure 3. 

 

 

Figure 3. Research Design of One Group Pre-test Post-test  
 

Figure 3 illustrates the one-group pretest–posttest design (Creswell & Creswell, 

2018), where O₁ is the pretest, X is the EARLS-based e-book intervention, and O₂ is the 

posttest. This design evaluates changes in students’ learning outcomes and tolerance 

behaviors by comparing scores before and after the intervention, providing a practical 

measure of instructional effectiveness despite the absence of a control group (Mazly & 

Syamsudin, 2025). Learning improvement was quantified using normalized gain (N-gain) 

as an effect size (Coletta & Steinert, 2020), calculated from pretest, posttest, and ideal 

scores (Febrilita et al., 2023; Saputra et al., 2023). N-gain values were interpreted 

descriptively as low, medium, or high (Table 2) to assess the impact of the e-book on 

tolerance-related learning outcomes. 

 
Table 2. Normalized Gain Categories 

N-Gain Score Criteria 

g  > 0 .7 High 

0.3  ≤  g  ≤ 0.7 Medium 

g  <  0.3 Low 

                                                        

Table 2 presents normalized gain (N-gain) categories used to assess students’ 

learning improvement. N-gain compares actual gain to the maximum possible gain, with 
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scores > 0.7 classified as high (significant improvement), 0.3–0.7 as medium (moderate 

improvement), and < 0.3 as low (minimal improvement), following Coletta and Steinert 

(2020). Qualitative observation data were reduced and categorized to contextualize 

quantitative findings, strengthening interpretation through triangulation. 

 

RESULT AND DISCUSSION

Analysis 

The initial stage in developing the product involved conducting a needs analysis to 

identify the appropriate requirements and objectives that would serve as the foundation for 

the product. This analysis was carried out in two phases: need assessment and front-end 

analysis. Additionally, audience analysis, an evaluation of school facilities and 

infrastructure, and technology analysis were conducted to further strengthen the findings 

related to the research context and subjects. These steps ensured that the product would be 

aligned with students’ learning needs, the teachers’ instructional practices, and the 

available technological resources. The data gathered helped to identify gaps in existing 

learning materials and guided the formulation of learning objectives and content structure. 

The detailed results of this analysis are presented in Table 3. 

 

Table 3. Recapitulation of Analyses of Subject Need 

No Analysis 

Type 
Result 

1 Need 

Assessment 

and front-end 

analysis 

 Local wisdom education in schools is still limited to cultural introduction, 

without exploring noble values for character building. 

 Local cultural values have not been integrated into Pancasila material, so students 

lack knowledge of the culture in their environment. 

2 

Audience 

Analysis 

 The research targets were Year 5 primary school pupils aged 11–12 years, who 

still exhibited egocentric tendencies and needed guidance to develop tolerance. 

 The pupils stated that there was a lack of learning media on local wisdom, which 

led to boredom and had an impact on low learning outcomes. 

 

 

3 
Learning 

Facility 

Analysis 

 The main learning resources used by teachers include government teacher 

handbooks, student workbooks, and instructional videos. 

 Supplementary learning media used for students include interactive 

presentations and YouTube videos adjusted to the material. 

 

 

 

 

 

 

 

 

4 Technology 

Analysis 

 The school has smartboards that support interactive learning. 

 There are six computers connected to the internet to support digital learning. 

 The use of mobile phones requires parental permission to ensure that it is carried 

out according to the rules. 
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Findings indicate that local wisdom education in schools mainly focuses on cultural 

introduction, with limited emphasis on internalizing values such as tolerance. This gap 

guided the design of the EARLS-based e-book, integrating local wisdom narratives into 

Pancasila Education through interactive, reflective activities. Limited incorporation of 

cultural values into civic education highlights the need for media that connect abstract civic 

concepts to students’ cultural context, supporting tolerance development among Year 5 

pupils (Sakti et al., 2024). Audience analysis showed that 11–12-year-old students exhibit 

egocentric tendencies and low engagement, justifying the use of interactive digital and 

augmented reality features to enhance engagement, In the process of social interaction, and 

also perspective taking. 

  

Design  

The follow-up after the needs analysis for students is to design an e-book on local 

wisdom in Panji Malang with the EARLS feature for learning students' tolerance attitudes. 

This design was directly informed by the needs analysis, which revealed limited integration 

of local wisdom into value-based learning and a lack of instructional media that facilitate 

the internalization of tolerance. Therefore, the e-book components were designed not 

merely as structural elements, but as pedagogical tools intended to support contextual, 

reflective, and interactive learning experiences.  

The e-book comprises (1) the front cover, (2) introduction, (3) table of contents, (4) 

e-module usage instructions, (5) augmented reality guidelines, (6) learning objectives and 

outcomes per sub-chapter, (7) learning materials, (8) group worksheets, (9) individual 

worksheets, (10) evaluation questions, (11) answer key, (12) glossary, (13) references, and 

(14) the back cover. Details of the materials and features are presented in the following 

table. Their selection and sequencing were based on needs analysis, which revealed 

students’ limited exposure to tolerance values and low engagement with traditional text-

based materials. The learning sequence progresses from familiar cultural diversity, to Panji 

Malang local wisdom as concrete moral narratives, and culminates in reflective activities 

such as sociodrama to foster perspective-taking and social interaction. This structure aligns 

with students’ developmental characteristics, addresses egocentric tendencies, and uses 

augmented reality to enhance engagement and contextual understanding. Therefore, the 

materials serve not only as content delivery but also as empirically informed tools to 

promote meaningful tolerance-oriented learning outcomes. 

 

Development 

Product development is developed according to a pre-designed storyboard at the 

design stage. The material presented was obtained from books and journals and conducted 

interviews and visits to local museums to obtain information about Panji folklore. After all 

the materials are collected, then development is carried out regarding activities and 

activities that can be done by students both in group discussions and independent activities. 

Then the e-book layout process was carried out and the design arrangement was carried 

out related to the augmented reality features integrated in it. These stages of development 

will be presented in Table 4.  
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Table 4. Summary of Development Phases  

No Development Phase  Description 

1 
Phase 1 

Developing front cover design for Panji Malang's 

e-book on local wisdom for teaching tolerance.  

2 
Phase 2 

Determination of learning objectives and learning 

outcomes for the material presented in the e-book. 

3 

Phase 3 

Development of instructions for using the Panji 

Malang local wisdom e-book and instructions for 

using the augmented reality feature. 

4 

Phase 4 

Designing student activities in the Panji Malang 

local wisdom e-book in the form of group activities 

and independent activities. 

5 

Phase 5 

Development of a companion application with 

augmented reality features as additional 

information to the material presented in the e-book. 

6 
Phase 6 

 Development of an e-book companion application 

using augmented reality features 

 

During the product development stage, a prototype of the EARLS-based e-book was 

created to transform the design concepts and analysis findings into a functional learning 

resource. This prototype integrates content, interactive features, and visual elements to 

ensure it is both pedagogically effective and user-friendly. As can be seen in Figure 4, the 

developed e-book prototype presents its main features and overall layout, providing a 

preliminary model that can be further refined based on user feedback. 

 

 

Figure 3. Product Prototype of E-book 

 

The development phase of the EARLS-based e-book began with the design of the 

front cover, which was intended to visually represent Panji Malang local wisdom as an 

entry point for tolerance learning. This was followed by the determination of learning 

objectives and learning outcomes to ensure alignment between the instructional content 

and the targeted tolerance competencies. Subsequently, clear instructions were developed 

to guide students in using both the e-book and its augmented reality features, supporting 

independent and structured learning. Student learning activities were then designed in the 

form of group and individual tasks to facilitate collaboration, reflection, and the 

internalization of tolerance values. 
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Product Validity Test Analysis 

Product validity was assessed by experts in their respective fields using standardized 

evaluation forms covering predefined aspects. Individual scores were aggregated to 

calculate an overall average, which was then analyzed to determine the product’s 

compliance with the validation criteria shown in Table 1. A summary of the results from 

each validator is presented in Table 5. 

 
Table 5. Recapitulation of Expert and User Validation Results 

No Subject Validation Results (%) Information  

1 Material Expert 91.5 Highly Valid 

2 Teaching Materials Expert 100 Highly Valid 

3 Learning Media Expert 93.8 Highly Valid 

4 User (teacher) 96 Highly Valid 

Average 98  

 

The e-book and AR-enhanced materials underwent four validations, showing high 

feasibility: material experts (91.5%) recommended aligning instructions and adding 3D 

explanations; teaching material experts (100%) suggested improvements in headings, font, 

and layout for readability (Cespedes & Navarro, 2023; Marchenko et al., 2021); learning 

media experts (93.8%) confirmed AR effectiveness, prompting revisions for 

responsiveness; and teachers (96%) endorsed usability, with clearer, student-friendly 

instructions. These validations confirm the product is pedagogically sound, age-

appropriate, and optimized for interactive learning. Innovative technology-based platforms 

enhance learning experiences (Pandita & Kiran, 2023), and civic education for elementary 

students should foster values and societal contributions (Asencios-Trujillo et al., 2024). 

Accordingly, the student test was validated for alignment with tolerance objectives and 

piloted with 17 students to assess validity and internal consistency (Table 6). 

 
Table 6. Recapitulation of Validity Test on Essay Questions  

No Number of Question r-value r-tabel (N:17) Category 

1 X1 0.517 0.482 Valid 

2 X2 0.574 0.482 Valid 

3 X3 0.508 0.482 Valid 

4 X4 0.697 0.482 Valid 

5 X5 0.809 0.482 Valid 

6 X6 0.693 0.482 Valid 

7 X7 0.689 0.482 Valid 

8 X8 0.682 0.482 Valid 

9 X9 0.543 0.482 Valid 

10 X10 0.615 0.482 Valid 

 

A pilot sample of 17 students was used to evaluate item quality before larger-scale 

implementation. Although sufficient for preliminary analysis, the small sample limits 

generalizability. Reliability tests were conducted, and as shown in Table 5, all essay items 

had r-values exceeding the r-table (r > 0.482), indicating statistical validity. Higher r-

values reflect stronger alignment between student responses and the intended tolerance 

learning outcomes.  
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Table 7. Reliability Statistics 

No Number of Question 
Cronbach’s Alpha  

if Item Deleted 
Category 

1 X1 0.879 Sufficient Reliability 

2 X2 0.852 Sufficient Reliability 

3 X3 0.835 Sufficient Reliability 

4 X4 0.838 Sufficient Reliability 

5 X5 0.856 Sufficient Reliability 

6 X6 0.841 Sufficient Reliability 

7 X7 0.850 Sufficient Reliability 

8 X8 0.856 Sufficient Reliability 

9 X9 0.859 Sufficient Reliability 

10 X10 0.832 Sufficient Reliability 

 

The overall Cronbach’s Alpha value of 0.863 demonstrates sufficient internal 

consistency of the instrument. Furthermore, the Cronbach’s Alpha if Item Deleted values 

remain above 0.7 for all items, indicating that no individual item weakens the reliability of 

the test. These results confirm that the instrument consistently measures tolerance learning 

outcomes across items. Despite the limited pilot sample size, the validity and reliability 

findings provide adequate empirical support for the use of the instrument in the main study. 

Consequently, the validated and reliable essay items were employed in the pretest and 

posttest to assess changes in students’ tolerance learning outcomes following the 

instructional intervention. 

 

Product Attractiveness and Practicality Test Analysis 

This test is carried out after the product feasibility test is carried out by experts and 

after the product is implemented in learning activities. This test was carried out by 

distributing user response questionnaires, namely students in small group trials and field 

trials. This response will be used as a benchmark in reviewing the practicality, convenience 

and attractiveness of the product by students. The following images depict the trials 

conducted on students.  

 

 

Figure 4. Small Group and Field Trial on Developed Product 

 

Figure 4. illustrates the implementation of the developed product during small group 

and field trials. The following table presents a recapitulation of the results from the student 

response questionnaire, summarizing learners’ perceptions of the e-book and AR-

enhanced materials in terms of usability, engagement, clarity, and the effectiveness of 
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learning activities. These data provide insight into students’ acceptance of the product and 

its potential to support interactive and contextual learning experiences. 

 
Table 8. Recapitulation of User (Students) Response Results 

No Subject 
Validation Results 

(%) 
Information 

1 Small Group Trial Students 87,64 Practical and Attractive 

2 Field Trial Students 80,27 Practical and Attractive 

Average 83,96  

 

In the practicality and attractiveness of this media, it is strongly supported using 

augmented reality features in it which make students more motivated in learning activities. 

This is evidenced from research carried out by Buchori et al., (2017) that students who use 

augmented reality learning can increase motivation which has an impact on improving 

learning outcomes. In addition, fun and memorable learning in students' daily lives also 

plays an important role in children's growth and development (Kuswandi & Fadhli, 2022).  

 

Implementation 

Product Effectiveness Test Analysis 

Student Activity Data Analysis 

This data was obtained from student learning activities carried out during the 

learning activity process when field trials were carried out. The results of this learning 

activity were collected from the learning activities carried out. Then the results of the 

learning data are analyzed through several steps, namely a) the calculation of the total score 

in the learning activity, b) the calculation of the average score in percentage related to the 

results of learning activities and c) the drawing of conclusions from the results of learning 

activities carried out by students. The recapitulation data is divided into two, namely 

reviewed from group tasks and independent tasks, which will be presented in the table 9. 

 
Table 9. Recapitulation of Group Task Activities 

No Group Assignments Average Work Results (%) 

1 Material 1: Tolerance and Intolerance 76.25 

2 Material 2: Malang Local Wisdom 75 

3 Material 3: Tolerance and Its Elements 84.3 

4 Material 4: Supporting and Inhibiting Factors 

of Tolerance 
82 

5 Material 5: Sociodrama 97.5 

Average 83.01 

 

Based on the data in the table above, the results of the recapitulation of student 

group assignments carried out in the five learning activities carried out in the research 

activities obtained an overall average of 83.01%   which shows a good category. This also 

indicates that students can solve problems presented in group activities well. The highest 

average score was obtained in Material 5 (Sociodrama), indicating that learning activities 

involving role-play and contextual scenarios were particularly effective in engaging 

students and supporting their understanding of tolerance concepts. This suggests that 
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interactive features of the e-book, supported by AR visualization, may have facilitated 

collaborative learning and active participation. 

Students enthusiastically and collaboratively completed the group tasks, 

demonstrating that the Panji Malang Local Wisdom e-book with its companion application 

positively influenced knowledge, particularly in local wisdom and tolerance. However, 

variations in average scores across materials indicate that performance was not uniform, 

likely due to task complexity, prior familiarity with the content, and interaction 

requirements. Thus, observed learning gains reflect not only the e-book intervention but 

also pedagogical and contextual factors. In addition to group tasks, students completed 

independent activities at each session to assess individual mastery of the materials, with 

the results summarized in Table 10. These independent tasks provided insight into each 

student’s ability to apply concepts without peer support and highlighted areas needing 

additional guidance or reinforcement. The combination of group and individual activities 

ensured a comprehensive evaluation of both collaborative skills and personal 

understanding. Monitoring both types of activities also allowed teachers to identify 

patterns of engagement and adapt instruction to support struggling learners. The image 

below illustrates students actively engaged in a group assignment, reflecting high levels of 

participation and interaction. 

 
Table 10. Recapitulation of Individual Assignments in Students Activities 

No Name 
Minimum 

Standard 

Learning Activity 

1 2 3 4 5 

1 FRL 70 30 65 Absent 50 Absent 

2 DRS 70 70 80 85 60 90 

3 ADK 70 70 80 70 70 Absent 

4 FND 70 70 Absent Absent Absent 100 

5 NBL 70 100 80 85 90 80 

6 FJR 70 100 50 Absent 50 85 

7 ASY 70 75 Absent Absent 90 100 

8 NAR 70 80 80 85 90 100 

9 AFH 70 100 90 90 90 100 

10 HRM 70 100 80 85 100 85 

11 WRA 70 100 95 90 100 100 

12 AVR 70 100 90 90 90 88 

13 BGS 70 60 50 70 Absent 50 

14 ALD 70 80 80 Absent Absent Absent 

15 VCY 70 80 Absent 90 50 88 

16 ADM 70 Absent 77 70 50 40 

17 TLT 70 Absent Absent 88 90 100 

Average 81 76.69 83.17 76.43 86.14 

Overall average 
80.68608059 
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Based on Table 9, the overall average score of individual assignments reached 

80.69%, indicating that students generally achieved satisfactory individual learning 

outcomes. Nevertheless, the data show several cases of absence and scores below the 

minimum standard, suggesting variations in individual engagement and learning 

consistency. These findings indicate that individual learning outcomes were influenced not 

only by the instructional media but also by student attendance, learning motivation, and 

participation during the learning process. 

 

Student Learning Outcomes Data Analysis 

The analysis of this data test was carried out descriptively and analyzed 

experimentally using a one group design pretest – posttest. The test was to determine the 

difference in the average increase in the trial group before the use of the Panji Malang 

Local Wisdom e-book with a companion application with treatment results after the use of 

the product. The average overall pretest score of students was 70.80, while the posttest 

score increased to 82.94, showing a gain of 17.31%. These results indicate a positive 

impact of the e-book intervention on student learning outcomes. The data will be presented 

in detail in the following Table 11. 

 

Table 11. Summaries of The Results of Student Pre-test and Post-test. 

No 
Name 

Minimum 

Score Standard 

Pre-test 

Score 

Description Post-test 

Score 

Description 

1 AFH 70 72 Completed 

students:  

11 people or 

65% 

Students 

who have 

not 

completed :  

6 people or 

35% 

94 Completed 

students :  

15 people or 

88% 

Students 

who have 

not 

completed :  

2 people or 

12% 

2 ALD 70 79 81 

3 ADK 70 60 50 

4 TLT 70 64 100 

5 WRA 70 100 100 

6 DRS 70 79 76 

7 AVR 70 80 98 

8 FRL 70 33 72 

9 BGS 70 37 54  

10 FJR 70 81 83  

11 ASY 70 80 90  

12 NBL 70 72 95  

13 NAR 70 75 91  

14 ADM 70 61 76  

15 HRM 70 96 100  

16 VCY 70 49 76  

17 FND 70 84 74  

Average                                          70.70588235                 82.9411764  

 

The e-book improved student outcomes in local wisdom and tolerance, with posttest 

gains reflecting achievement of learning objectives. Some variation in progress likely 

resulted from prior knowledge or engagement with AR features. Data will be further 

analyzed for normality (Table 12). 
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Table 12. Assumption Checks – Test of Normality (Shapiro-Wilk) 

 W p 

Pretest - Posttest 0.963 0.694 

 

The data above shows that the p-value in the table is 0.694 which means that above 

0.05 the data is declared to be normally distributed, and the difference between pretest and 

posttest data will be calculated using paired analysis of t-test samples for the design of one 

group pretest posttest. The results of the t-test calculation are shown in Table 13.  

 
Table 13. Paired Samples T-Test 

Measure 1 Measure 2 t df p 

Pretest Posttest -3.440 16 0.003 

 

The p-value of 0.003 (< 0.05) indicates a significant difference between pretest and 

posttest scores, showing that the Panji Malang Local Wisdom e-book with its companion 

application positively affected student learning outcomes. However, causal interpretations 

are limited due to the one-group pretest–posttest design, and external factors such as 

teacher facilitation, parental support, and student motivation may have influenced the 

results. The analysis was then continued with a normalized gain test to evaluate the 

product’s effectiveness during field trials. 

 
Table 14. Normalized Gain Calculation 

No Subject Average (in each category) Number of Students 

1 High N-Gain 0.90 5  

2 Medium N-Gain 0.56 4  

3 Low N-Gain 0.20 4  

4 No increase 0.00 4  

Average 0.44 (Medium) 

 

The average normalized gain was 0.44, classified as medium, with varied scores 

among students. While most students improved, four showed no progress, and one 

student’s score decreased below the minimum standard. Field trial results indicate that the 

Panji Malang Local Wisdom e-book, supported by AR features, facilitates independent 

learning under teacher and parent supervision and can enhance learning outcomes and 

tolerance-related understanding. Despite limitations, the findings support further 

refinement and potential broader implementation, aligning with Lee (2023), who 

highlights the benefits of digital teaching materials for students with low achievement, and 

Shalgimbekova et al. (2024), who emphasize the impact of teacher-selected materials on 

elementary student performance. 

 

Evaluation 

The last stage in research and development is the evaluation stage. This stage is 

carried out in two types of evaluation, namely formative evaluation and summative 

evaluation. Formative evaluation is carried out to evaluate the quality of the product 

development implemented. Meanwhile, a summative evaluation is carried out to determine 
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the effectiveness of the developed product. In detail, the evaluation will be explained in 

the following explanation. 

 

Table 15. Summary of Evaluation Stage on Developed Product 

No Evaluation  Description 

 

 

 

 

 

 

 

 

1 Formative 

Evaluation 

Design Stage Evaluation 

 Improvement of the learning design in the e-book, as well as the order of 

materials and activities that need to be adjusted to the learning approach used 

 Improvement of the design of the e-book theme used from the original chocolate 

theme to blue and green themes to be more in line with the theme of local wisdom 

 

Evaluation of Development Stages 

 Evaluation carried out by the developer during the testing of the developed 

product and adjustments are made regarding the 3D model that appears in the 

form of augmented reality that is less stable 

 Improvements based on expert advice from materials, teaching materials, 

learning media and users (teachers) 

 

Evaluation of Implementation/Trial Stages 

 Product revisions are carried out according to the response from users based on 

the attractiveness and practicality of the product. One of the comments given 

was a typo on the e-book that was developed 

 

 

2 
Summative 

Evaluation 

Summative evaluation showed that the Local Wisdom e-book and companion 

applications were effectively used in learning. The small-group trial produced an 

87.64% response (very effective), while the field trial obtained 80.27% (effective). 

Overall, the product was declared effective in terms of attractiveness and 

practicality. 

 

CONCLUSION

The development of the EARLS-enabled Panji Malang Local Wisdom e-book was 

found to be feasible, practical, and effective as a digital learning resource for fostering 

tolerance among elementary school students. Expert validations confirmed the product’s 

high suitability, student feedback demonstrated strong engagement and usability, and 

posttest results indicated significant improvements in learning outcomes. These findings 

highlight the potential of integrating local cultural content with augmented reality to reduce 

conceptual abstraction, provide concrete learning experiences, and support character 

formation related to tolerance. However, these results should be interpreted with caution 

due to methodological limitations, including the small sample size, the one-group pretest–

posttest design, and variability in individual student outcomes. Uneven learning gains 

suggest that effectiveness may have been influenced by prior knowledge, student 

motivation, teacher facilitation, and engagement with EARLS features, which limit causal 

inference and generalizability.  

Based on the empirical evidence, the Interactive Local Wisdom E-Book with EARLS 

features can be recommended as a supportive classroom tool, particularly in language, 

social studies, and character education. Future implementation at scale should consider 

technological infrastructure, teacher readiness, and contextual differences across schools. 

Further research is encouraged using larger samples, more rigorous experimental designs, 

and expanded cultural content to strengthen evidence on the long-term impact of digital 

local-wisdom-based learning on students’ character development. 



Interactive Local Wisdom E-Book with EARLS Features to Promote Tolerance… | Fina Zulfa Mustafidah et al. 

 

(IJETZ) | International Journal of Education and Teaching Zone. Volume 5, Issue 1, February 2026 

 71 

ACKNOWLEDGMENT  

The researchers would like to express sincere gratitude to Universitas Negeri Malang 

for the academic support, facilities, and guidance throughout the research process. The 

authors also wish to express their deepest appreciation to their research mentors and 

supervisors for their invaluable guidance, constructive feedback, and continuous support 

during the design, implementation, and completion of this study. Special appreciation is 

also extended to Lembaga Pengelola Dana Pendidikan (LPDP) of the Ministry of Finance, 

Republic of Indonesia, for providing funding and sponsorship that made this study possible 

 

REFERENCES

Aderibigbe, A. O., Ohenhen, P. E., Nwaobia, N. K., Gidiagba, J. O., & Ani, P. E. (2023). Artificial 

intelligence in developing countries: Bridging the gap between potential and implementation. 

Computer Science & IT Research Journal, 4(3), 185–199. https://doi.org/10.51594/csitrj.v4i3.629  

Asiyah, R., Putri, R., Restiana, R., & Lestari, S. (2023). How to upgrade discipline through service guidance 

counseling in the learning process. International Journal of Education and Teaching Zone, 2(3), 451–

459. https://doi.org/https://10.57092/ijetz.v2i3.104  

Aka, K. A. (2019). Integration Borg & Gall (1983) and Lee & Owen (2004) models as an alternative model 

of design-based research of interactive multimedia in elementary school. Journal of Physics: 

Conference Series, 1318(1). https://doi.org/10.1088/1742-6596/1318/1/012022  

Asencios-Trujillo, Lida, Asencios-Trujillo, Lucia, La-Rosa-Longobardi, C., & Gallegos-Espinoza, D. 

(2024). Design and implementation of an interactive educational platform for the teaching of social 

sciences in primary education in peru: Facing challenges and fostering student understanding and 

participation. International Journal of Engineering Trends and Technology, 72(7), 104–110. 

https://doi.org/10.14445/22315381/IJETT-V72I7P111  

Asmayawati, Yufiarti, & Yetti, E. (2024). Pedagogical innovation and curricular adaptation in enhancing 

digital literacy: A local wisdom approach for sustainable development in Indonesia context. Journal 

of Open Innovation: Technology, Market, and Complexity, 10(1). 

https://doi.org/10.1016/j.joitmc.2024.100233  

Bayu, G. W., Yudiana, K., Suniasih, N. W., Abadi, I. B. G. S., Dewantara, K. A. K., & Antara, I. G. W. S. 

(2025). The effect of smart-based goal free evaluation approach on students’ analytical skills and self-

reflection. Journal of Posthumanism, 5(3). https://doi.org/10.63332/joph.v5i3.779  

Beyer, C., & Brese, F. (2024). Secondary school students’ attitudes of tolerance towards minorities. Large-

Scale Assessments in Education, 12(1). https://doi.org/10.1186/s40536-024-00217-8  

Buchori, A., Setyosari, P., Dasna, I. W., Ulfa, S., Degeng, I. N. S., & Sa’dijah, C. (2017). Effectiveness of 

direct instruction learning strategy assisted by mobile augmented reality and achievement motivation 

on students cognitive learning results. Asian Social Science, 13(9), 137. 

https://doi.org/10.5539/ass.v13n9p137  

Casmana, A. R., Dewantara, J. A., Timoera, D. A., Kusmawati, A. P., & Syafrudin, I. (2023). Global 

citizenship: preparing the younger generation to possess pro-environment behavior, mutual assistance 

and tolerance awareness through school engagement. Globalisation, Societies and Education, 21(1), 

15–32. https://doi.org/10.1080/14767724.2021.2013167  

Cespedes, M. J. C., & Navarro, M. B. (2023). Competencia de análisis y reflexión sobre la gestión de 

lecciones de libros de texto por maestros en formación. Acta Scientiae, 25(3), 53–91. 

https://doi.org/10.17648/acta.scientiae.7274  

Chang, C. Y., Kuo, H. C., & Du, Z. (2023). The role of digital literacy in augmented, virtual, and mixed 

reality in popular science education: a review study and an educational framework development. In 

Virtual Reality. Springer. https://doi.org/10.1007/s10055-023-00817-9 

https://doi.org/10.51594/csitrj.v4i3.629
https://doi.org/https:/10.57092/ijetz.v2i3.104
https://doi.org/10.1088/1742-6596/1318/1/012022
https://doi.org/10.14445/22315381/IJETT-V72I7P111
https://doi.org/10.1016/j.joitmc.2024.100233
https://doi.org/10.63332/joph.v5i3.779
https://doi.org/10.1186/s40536-024-00217-8
https://doi.org/10.5539/ass.v13n9p137
https://doi.org/10.1080/14767724.2021.2013167
https://doi.org/10.17648/acta.scientiae.7274
https://doi.org/10.1007/s10055-023-00817-9


Interactive Local Wisdom E-Book with EARLS Features to Promote Tolerance… | Fina Zulfa Mustafidah et al. 

 

 

International Journal of education and Teaching Zone. Volume 5, Issue 1, February 2026 | (IJETZ)  

 72 

Coletta, V. P., & Steinert, J. J. (2020). Why normalized gain should continue to be used in analyzing 

preinstruction and postinstruction scores on concept inventories. Physical Review Physics Education 

Research, 16(1). https://doi.org/10.1103/PhysRevPhysEducRes.16.010108  

Creswell, J. W., & Creswell, J. D. (2018). Research design : Qualitative, quantitative, and mixed methods 

approaches. In European University Institute (Fifth Edit, Number 2). Sage Publications.  

Da Silva, C., Pereira, F., & Amorim, J. P. (2024). The integration of indigenous knowledge in school: a 

systematic review. Compare, 54(7), 1210–1228. https://doi.org/10.1080/03057925.2023.2184200  

Diana, M. W., & Chairiyah. (2021). Pengembangan media papan kartu bergambar pada pembelajaran 

tematik muatan PPKn siswa kelas II SD. Trihayu : Jurnal Pendidikan Ke-SD An, 7(2), 1078–1087. 

https://doi.org/10.30738/trihayu.v7i2.9167  

Dunham, H., & Oti, O. A. (2025). Culturally sustaining literacy practices: What’s possible in the elementary 

classroom. The Reading Teacher, 79(1). https://doi.org/10.1002/trtr.70008  

Febrilita, N. F., Yuliza, I., & Merlina, S. (2023). Analysis of the impact of gadgets on student motivation and 

learning : reviewed after covid. International Journal of Education and Teaching Zone, 2(3), 432–440. 

https://doi.org/https://10.57092/ijetz.v2i3.119 

Firman, M., & Efendi, F. (2023). Study of educational problems based on aspects of equity , efficiency , 

quality , and relevance. International Journal of Education and Teaching Zone, 2(1), 1–2. 

https://doi.org/10.57092/ijetz.v2i1.120  

Franco, G. M., Muis, K. R., Kendeou, P., Ranellucci, J., Sampasivam, L., & Wang, X. (2012). Examining 

the influences of epistemic beliefs and knowledge representations on cognitive processing and 

conceptual change when learning physics. Learning and Instruction, 22(1), 62–77. 

https://doi.org/10.1016/j.learninstruc.2011.06.003  

Feng, X., Zhang, N., Yang, D., Lin, W., & Maulana, R. (2025). From awareness to action: multicultural 

attitudes and differentiated instruction of teachers in Chinese teacher education programmes. 

Learning Environments Research, 28(2), 345–386. https://doi.org/10.1007/s10984-024-09518-9  

Halvoník, D., & Kapusta, J. (2020). Framework for e-learning materials optimization. International Journal 

of Emerging Technologies in Learning, 15(11), 67–77. https://doi.org/10.3991/IJET.V15I11.12721 

Huang, K.-H., Hsu, I.-H., Parekh, T., Xie, Z., Zhang, Z., Natarajan, P., Chang, K.-W., Peng, N., & Ji, H. 

(2024). TextEE: Benchmark, reevaluation, reflections, and future challenges in event extraction. In 

Findings of the Association for Computational Linguistics: ACL 2024 (pp. 12804–12825). 

https://doi.org/10.18653/v1/2024.findings-acl.760  

Huangfu, Q., He, Q., Luo, S., Huang, W., & Yang, Y. (2025). Does teacher enthusiasm facilitate students’ 

chemistry learning in video lectures regardless of students’ prior chemistry knowledge levels?. 

Journal of Computer Assisted Learning, 41(1), e13116. 

https://doi.org/https://doi.org/10.1111/jcal.13116  

Ihsan, & Fatah, A. (2021). Pancasila and islamic education: The deradicalization model of madrasahs based 

on islamic boarding schools in central java. In Qudus International Journal of Islamic Studies (Vol. 

9, Number 1, pp. 245–278). STAIN Kudus. https://doi.org/10.21043/QIJIS.V9I1.8941 

Imawan, Y., Rahmatan, M., & Hania, I. (2023). Aswat’s teaching strategies and their implications in the 

learning of maharah istima’. International Journal of Education and Teaching Zone, 2(1), 1–2. 

https://doi.org/10.57092/ijetz.v2i1.55  

Kuswandi, D., & Fadhli, M. (2022). The effects of gamification method and cognitive style on children’s 

early reading ability. Cogent Education, 9(1). https://doi.org/10.1080/2331186X.2022.2145809  

Kuswandi, D., Thaariq, Z. Z. A., Kurniawan, C., Maknuunah, L., Nafi’a, M. Z. I., & Hariadi, M. F. (2022). 

Empowering the development of digital-based flipbooks using lee & owens model for elementary 

teachers. Prosiding Hasil Pengabdian Kepada Masyarakat (HAPEMAS), 3(1), 90–99. 

https://conference.um.ac.id/index.php/hapemas/article/view/3660  

Kwangmuang, P., Jarutkamolpong, S., Duangngern, P., Gessala, N., & Sarakan, P. (2024). Promoting 

analytical thinking skills development in elementary school students through animated cartoons. 

Computers in Human Behavior Reports, 15, 100467. 

https://doi.org/https://doi.org/10.1016/j.chbr.2024.100467  

https://doi.org/10.1103/PhysRevPhysEducRes.16.010108
https://doi.org/10.1080/03057925.2023.2184200
https://doi.org/10.30738/trihayu.v7i2.9167
https://doi.org/10.1002/trtr.70008
https://doi.org/https:/10.57092/ijetz.v2i3.119
https://doi.org/10.57092/ijetz.v2i1.120
https://doi.org/10.1016/j.learninstruc.2011.06.003
https://doi.org/10.1007/s10984-024-09518-9
https://doi.org/10.3991/IJET.V15I11.12721
https://doi.org/10.18653/v1/2024.findings-acl.760
https://doi.org/https:/doi.org/10.1111/jcal.13116
https://doi.org/10.21043/QIJIS.V9I1.8941
https://doi.org/10.57092/ijetz.v2i1.55
https://doi.org/10.1080/2331186X.2022.2145809
https://conference.um.ac.id/index.php/hapemas/article/view/3660
https://doi.org/https:/doi.org/10.1016/j.chbr.2024.100467


Interactive Local Wisdom E-Book with EARLS Features to Promote Tolerance… | Fina Zulfa Mustafidah et al. 

 

(IJETZ) | International Journal of Education and Teaching Zone. Volume 5, Issue 1, February 2026 

 73 

Lee, S., Lee, J.-H., & Jeong, Y. (2023). The effects of digital textbooks on students’ academic performance, 

academic interest, and learning skills. Journal of Marketing Research, 60(4), 792–811. 

https://doi.org/10.1177/00222437221130712  

Lee, William W., & Owens, D. L. (2004). Multimedia based instructional design : computer based training 

web-based training distance broadcast training performance-based solutions. In John Wiley & Sons 

(Second Edi). John Wiley & Sons, Inc. 

Lestari, P. D., Herlina, E., Putri, A. N., & Giwangsa, S. F. (2023). Pengaruh gerakan literasi terhadap 

kemampuan literasi membaca siswa sekolah dasar. Jurnal Basicedu, 7(6), 4003–4009. 

Https://doi.org/10.31004/basicedu.v7i6.6633  

Lin, T. J., Kraatz, E., Ha, S. Y., Hsieh, M. Y., Glassman, M., Nagpal, M., Sallade, R., & Shin, S. (2022). 

Shaping classroom social experiences through collaborative small-group discussions. British Journal 

of Educational Psychology, 92(1), 131–154. https://doi.org/10.1111/bjep.12442  

Lovren, V. O., & Jablanovic, M. M. (2023). Bridging the gap: The affective dimension of learning outcomes 

in environmental primary and secondary education. Sustainability, 15(8), 6370. 

https://doi.org/10.3390/su1508637  

Marchenko, G., Murzina, S., Timofeev, S., & Vodopyanova, K. (2021). Digitalization of education: 

advantages and problems. E3S Web of Conferences, 273, 12058. 

https://doi.org/10.1051/e3sconf/202127312058 

Mazly, E. P., & Syamsudin, A. (2025). The impact of tolerance on self-regulation in kinderganten children : 

An ex post facto investigation. International Journal of Education and Teaching Zone, 4(2), 86–105. 

https://doi.org/https://10.57092/ijetz.v4i2.393  

Ongor, M., & Uslusoy, E. C. (2023). The effect of multimedia-based education in e-learning on nursing 

students’ academic success and motivation: A randomised controlled study. Nurse Education in 

Practice, 71, 103686. https://doi.org/https://doi.org/10.1016/j.nepr.2023.103686  

Ormond, M., & Vietti, F. (2022). Beyond multicultural ‘tolerance’: guided tours and guidebooks as 

transformative tools for civic learning. Journal of Sustainable Tourism, 30(2–3), 533–549. 

https://doi.org/10.1080/09669582.2021.1901908  

Owen, D. (2017). Teaching civics in the digital age: The use of traditional and innovative pedagogies. 

American Political Science Association Teaching and Learning Conference, 1–30. 

https://preprints.apsanet.org/engage/apsa/article-details/647749ba4f8b1884b798aa80  

Ozkazanc, S., & Yuksel, U. D. (2015). Evaluation of disaster awareness and sensitivity level of higher 

education students. Procedia - Social and Behavioral Sciences, 197(February), 745–753. 

https://doi.org/10.1016/j.sbspro.2015.07.168  

Panciroli, C., Fabbri, M., Luigini, A., Macauda, A., Corazza, L., Russo, V. (2023). Augmented reality in 

arts education. In: Nee, A.Y.C., Ong, S.K. (eds) Springer Handbook of Augmented Reality. Springer 

Handbooks. Springer, Cham. https://doi.org/10.1007/978-3-030-67822-7_12  

Pandita, A., & Kiran, R. (2023). The Technology Interface and Student Engagement Are Significant Stimuli 

in Sustainable Student Satisfaction. Sustainability, 15(10), 7923. https://doi.org/10.3390/su15107923  

Prasetyo, S. B., Adha, M. M., Mentari, A., & Rohman, R. (2023). Peran pembelajaran pendidikan pancasila 

dan ilmu kewarganegaraan dalam menguatkan sikap toleransi peserta didik. Educare : Jurnal 

Penelitian Pendidikan Dan Pembelajaran, 3(2), 43–51. https://doi.org/10.56393/educare.v3i2.1697  

Putra, H. E., & Kurniawan, M. I. (2021). Planting tolerance characters for class vi students in elementary 

schools in wates district, blitar regency. Academia Open, 4. 

https://doi.org/10.21070/acopen.4.2021.2721 

Ridder, H. G.  (2017). The theory contribution of case study research designs. Business Research, 10(2), 

281–305. https://doi.org/10.1007/s40685-017-0045-z 

Robinson, L. (2020). The stem selfing process: Nondigital and digital determinants of aspirational stem 

futures. American Behavioral Scientist, 64(7), 950–972. https://doi.org/10.1177/0002764220919150  

Sakti, S. A., Endraswara, S., & Rohman, A. (2024). Revitalizing local wisdom within character education 

through ethnopedagogy apporach: A case study on a preschool in Yogyakarta. Heliyon, 10(10). 

https://doi.org/10.1016/j.heliyon.2024.e31370 

https://doi.org/10.1177/00222437221130712
https://doi.org/10.31004/basicedu.v7i6.6633
https://doi.org/10.1111/bjep.12442
https://doi.org/10.3390/su1508637
https://doi.org/10.1051/e3sconf/202127312058
https://doi.org/https:/10.57092/ijetz.v4i2.393
https://doi.org/https:/doi.org/10.1016/j.nepr.2023.103686
https://doi.org/10.1080/09669582.2021.1901908
https://preprints.apsanet.org/engage/apsa/article-details/647749ba4f8b1884b798aa80
https://doi.org/10.1016/j.sbspro.2015.07.168
https://doi.org/10.1007/978-3-030-67822-7_12
https://doi.org/10.3390/su15107923
https://doi.org/10.56393/educare.v3i2.1697
https://doi.org/10.21070/acopen.4.2021.2721
https://doi.org/10.1007/s40685-017-0045-z
https://doi.org/10.1177/0002764220919150
https://doi.org/10.1016/j.heliyon.2024.e31370


Interactive Local Wisdom E-Book with EARLS Features to Promote Tolerance… | Fina Zulfa Mustafidah et al. 

 

 

International Journal of education and Teaching Zone. Volume 5, Issue 1, February 2026 | (IJETZ)  

 74 

Saputra, T., Pamungkas, A. H., & Septriani, N. (2023). Kindergarten teacher ’ s paradigm against problems 

that often arise in learning : The perspective of early childhood. International Journal of Education 

and Teaching Zone, 2(3), 475–482. https://doi.org/https://10.57092/ijetz.v2i3.101  

Shalgimbekova, K., Eremeeva, O. & Pronkin, N. How the teacher’s choice of e-textbook affects the primary 

school students’ performance?. Educ Inf Technol 29, 3793–3806 (2024). 

https://doi.org/10.1007/s10639-023-11937-9  

Siswanto, M. B. E., Suryanti, Nursalim, M., & Wahida, S. N. (2024). Development of transformative 

reflexive empowering character building learning model: a case study of Pancasila student profile at 

elementary schools. Perspektivy Nauki i Obrazovania, 72(6), 458–469. 

https://doi.org/10.32744/pse.2024.6.28 

Sofna, A., Zakwandi, R., & Purwasih, D. (2024). In-depth analysis of the learning process in schools: 

Reviewing the quality of students’ actual mastery of concepts on temperature and heat material. 

International Journal of Education and Teaching Zone, 3(1), 1–2. 

https://doi.org/https://10.57092/ijetz.v3i1.193  

Wijayanti, E., & Mundilarto, M. (2015). Pengembangan instrumen asesmen diri dan teman sejawat 

kompetensi bidang studi pada mahasiswa. Jurnal Penelitian Dan Evaluasi Pendidikan, 19(2), 129–

144. https://doi.org/10.21831/pep.v19i2.5572  

Xu, E., Wang, W., & Wang, Q. (2023). The effectiveness of collaborative problem solving in promoting 

students’ critical thinking: A meta-analysis based on empirical literature. In Humanities and Social 

Sciences Communications (Vol. 10, Number 1). Springer Nature. https://doi.org/10.1057/s41599-

023-01508-1 

Yani, A., Marliyani, D., Febry, R. S., & Armita, Y. (2023). Analysis of student tendencies in the learning 

process : Judging from cheating behavior. International Journal of Education and Teaching Zone, 2(3), 

379–388. https://doi.org/https://10.57092/ijetz.v2i3.94  

Zakso, A., Agung, I., Susanto, A. B., & Calvin Capnary, M. (2021). The effect of strengthening character 

education on tolerance increasing and development of Pancasila students in border area: Case of West 

Kalimantan province. Academic Journal of Interdisciplinary Studies, 10(5), 232–248. 

https://doi.org/10.36941/ajis-2021-0136  

https://doi.org/https:/10.57092/ijetz.v2i3.101
https://doi.org/10.1007/s10639-023-11937-9
https://doi.org/10.32744/pse.2024.6.28
https://doi.org/https:/10.57092/ijetz.v3i1.193
https://doi.org/10.21831/pep.v19i2.5572
https://doi.org/10.1057/s41599-023-01508-1
https://doi.org/10.1057/s41599-023-01508-1
https://doi.org/https:/10.57092/ijetz.v2i3.94
https://doi.org/10.36941/ajis-2021-0136

